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Ahstract of Thesis
Parent Involvement Within an Inner-City School: Perspectives of Parents and
Educators

Methodology: Qualitative Interviews and Focus Groups
Lisa Zurek

July 31, 2000

This exploratory qualitative study was executed to expand the knowledge of the
issues surrounding parent involvement

within an inner-city school. Educators from Tuttle

Elementary School responded to qualitative interview guide questions. Parents in focus
groups answered questions from a guide. Factors surrounding parent involvement such as
the reasons why parents chose to be involved in their child's education or not via the

perception of educators and parents were emphasized in the interviews and focus groups.

It was found that there are various aspects that effect whether

a parent

is involved in their

child's education include transportation, day care, and work commitments. The
significance of this research is that it created a deeper understanding of the many issues
that affect parent involvement within an inner-city school. The data will assist the school

in improving their parent involvement plan.

IV

TABLE OF CONTENTS
TMLE PAGE

I

CERTIFICATE OF APPROVAL

l1

ACKNOWLEDGEMENTS

iii

ABSTRACT

iv

CHAPTER 1: INTRODUCTION

1

B

ackground Information

2

Purpose of Research

2

Goals of Research

J

Overview of Chapters

CHAPTER 2: LITERATURE REVIEW

-l

F,

J

4

Historical View of Parent Involvement

4

How to Increase Parent Involvement

6

Barriers to Parent Involvement

Ff

I

Research Regarding Parent Involvement

l0

Theoretical Framework

r2

Recommendations for Further Research

l3

CHAPTER 3: METHODOLOGY

t4

Research Design

t4

Detinitions of Important Concepts

l4

Characteristics of the Population Study

15

How a Sample Population was obtained

16

Measurement Issues

t7

Data Collection lnstruments Used

18

Data Analysis Procedures Used

l9

Procedures to Protect Human Subjects

20

CHAPTER 4: TEACHER FINDINGS

22

Teaching Experience

22

How Teachers Utilize Parent Volunteers

'r1
LL

Current Activeness of Parents in Specific Classrooms

22

How Educators Personally Encourage Parent lnvolvement
How Teachers make Themselves Accessible to Parents
How Parents Accessed Teachers

26

The Importance of Parent Involvement

26

What Parents can do to be Involved

28

Should Parents be more involved?

29

What Tuttle School does to Promote Involvement

3l

Barriers to Parent Involvement

32

What Administration does to Bolster a Parent Partnership

35

lncentives for Teachers to be more Involved With Parents

JI

PRINCIPAL PERSPECTWES
How Tuttle School Promotes Parent Involvement

3t

Minneapolis School District Guidelines

-JI

The Leadership Team

38

lncentives for Teachers to Promote Parent Participation

38

How Parents Feel when Entering Tuttle School

38

VI

Issues Surrounding English Language Learners

39

Importance of Parent Involvement

39

Community Collaborations

40

PARENT FINDINGS

4T

How often Caretakers Visited Tuttle School

4I

Obstacles Preventing Parents from Coming

4t

Parent's Engagement in their Child's Education

42

How Teachers made themselves Available to Parents

43

Parent Comfort l,evel as they Entered Tuttle School

43

Things Tuttle does to Enhance Parent Participation

43

Improvements that vrould make Tuttle more Welcoming

44

CHAPTER 5: DISCUSSION

45

Ways Parents Contribute to their Child's Academic Success45

What Tuttle does to Promote Parent Involvement

45

The Significance of Parent Involvement

46

How Teachers Make Themselves Accessible to Parents 46
B

arriers to Partic ipation

47

The Role of Parent-Teacher-Community

Collaboration

47

Limitations and Strengths

48

Recommendations

49

Implications for Social Work Practice

50

Further Research

51

REFERENCES

52
vll

APPENDICES

54

Appendix A: Parent Consent

Irtter

54

Appendix B: Teacher Consent Letter

58

Appendix C: Principal Consent l.etter

6l

Appendix D: Parent Focus Group Guide Questions

64

Appendix E: Qualitative lnterview Guide Questions
for Teachers

65

Appendix F: Qualitative Interview Guide Questions
for the Principal

66

Appendix G: Script for Parent Focus Groups

67

Appendix H: Script for Teacher Interviews

69

Appendix I: Script for Principal Interview

7l

Appendix J: Transcriptionist Confidentiality Agreement

73

VI11

PARENT II{YOLVEMENT WITHIN AN INNER.CITY SCHOOL:
PERSPECTIVES OF EDUCATORS AND PARBNTS

INTRODUCTION

Schools are continually trying to raise student achievement. It has been found that
a parent

who is involved in her child's education will help to promote her child's

academic success. One problem seems to be that "only about one-fifth of parents

consistently attend school programs and 40Vo never do" (Steinberg, 1996). The federal
government has even set up the Goals 2000: Educate America Acr which states, *'Every
school

will promote partnerships that will increase parental involvement

and participation

in promoting the social, emotional, and academic growth of children" (U.S. Department
of Education 1994). This research will answer the question: what are the contributing
factors to successful parent involvement within an inner-city school?
There are several ways parents can be involved in their child's education. Parents
can instill the value of importance of education in their child. Caregivers can ensure their

child makes it to school daily. Helping with homework, attending conferences,
communicating with educators, and being present at special school events are other ways
parents can participate in their child's education. However, there are also many obstacles

parents may be faced with when trying to be active in their child's academic life which

include lack of daycare, transportation, or telephone availability. Economic strain, work,
energy, and time can also create insufficient parent involvement. A parent's past negative
experience with school itself can cause fear to participate

I

Educators try many ways to get parents to be more active in their child's

education. They provide parent conferences, have special school events, and try to
cortmunicate with parents via letters. The goal of this research is to find out whether
instructors are doing enough to include parents in the planning process, as well as what is

working and what improvements should be made to encourage parents to take part in
their child's education.

Background Information about the Problem
The goal of any school and parent is to educate children so that they may reach

their potential. Research has shown parent involvement in their child's education helps
increase the academic performance of the youngster. Even with this knowledge,

educators often struggle to get successful parent involvement. Parents may not have the

knowledge or resources that enable them to be actively involved in their child's
education. A knowledge base of the contributing factors of parent involvement

will

assist

in creating programs and policies that encourage parent participation within their child's
school.

Purpose of Research
Literature has indicated that parent involvement in their child's education
increases that

child's academic achievement. Hence, the contributing factors to parent

involvement must be explored. Through the use of qualitative interviews and focus group
discussions, this study

will

create a deeper understanding of the parent involvement

phenomenon and the factors that contribute to

it.

Specifically this research will address

the teachers', principal, and parents' perspectives of what they see as working, barriers
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that prevent involvement, roles of all involved, and changes they would like established

to promote parent involvement.

The Goal of Research
The goal of the research is to provide a foundation for identifying what one inner-

city school is currently doing to promote parent involvement. Through qualitative
interviews and focus group discussions with teachers, the principal, and parents from

Tuttle School the barriers to collaboration and ideas as to what can be done to encourage
parent participation

will

be explored. The intent is to build a picture of current parent

involvement, which may contribute to theory and practice that can be used for future use.
The data

will supply support for implementing strategic change in policy

and

programming to increase successful parent involvement within the school.

Overview of Chapters
Chapter two

will focus on a literary review. A historical reference will

analyzed and theoretical framework

will

be established. In the

be

following chapter, the

researcher's methodology will be discussed. Definitions of important concepts and
measurement data

will

be stated. Chapter four

will

present research findings.

A topical

analysis focusing on parental, teacher, and principal perspectives will be canvassed.
Chapter five

will include recommendations, implications for social work practice and

further research required.

1
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LITERATURE REVIEW

The goal of any school is to enable each student to excel academically and reach
hislher full potential. A parent who is supportive and participates in their child's
education brings enhanced academic success for the youth. With this knowledge, schools

continually trying to create innovative ways to enhance involvement. The federal
government has composed the Goals 2000: Educate America Act, which states that each
school must promote partnerships that will expand parental participation and involvement

(U.S. Department of Education, 1994).
Understanding the contributing factors to successful parent involvement is

significant because the knowledge can be used to create school policy, which will
reciprocate increased academic achievement. In this chapter a historical view of parent

involvement, useful ways to increase parent involvement, barriers to parent involvement,
and research regarding parent involvement

within the schools will be explored.

Historical View of Parent Involvement
Parents have always participated in their child's education, but the involvement
has changed over

time. Berger

(

199 I )

found from his studies of literature that the United

States had three theories of child raising in the 19th
as

Century. Calvinists viewed children

evil if they were willful. Parents were urged to not spare the rod on children.

Rousseau, Froebel, and Pestalozzi viewed children as primarily good and family care

of

them as important. This view brought about the idea that parents were an essential factor

of early education. Thus, there was an increase in involving parents in early education
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between the 1870s

- 1890s. Renowned theorist, John Locke, thought that education

intervention was essential because children were affected by environment.

During the 20th century, the focus on children spread through schools, research,
professional organizations, media, and federal programs. The importance of parent
education was demonstrated in the 1920s and 1930s when efforts included teaching
caregivers about the purposes and functions of education, appropriate child rearing, and
economic and social issues. During the 1940s, mothers were employed outside the home

to assist in the World War tr effort so childcare services were provided. After World War

II, an emphasis on family structure became prominent again. Erik Erikson stressed that
children required a nurturing environment in order to develop industry, autonomy, trust,
and

initiative. In

1954, Brown v. Board of Education made

it illegal to have segregated

schools. Due to increased time required with transportation to schools further way,
parents became less involved in their

child's school.

In the 1960s, it emerged that children's development was enhanced by early
childhood education. Consequently, Head Start was established, which gave parents
power in decision making. A move toward cultural diversity enabled children to be seen
as coming

from diverse cultures instead of being deprived by them. Social, career, and

health support for the entire family was accented. ln the 1970s, Title I enacted a law that
required parent participation on school boards. Parents were included in developing

Individualized Education Programs (IEP) for their disabled child by law. Ira Gordon's

family, school, and community impact models were introduced which offered methods
for parent involvement and education. Prosperous parent-school collaboration models
were developed. Reading was advocated at home.
5

How To Increase Parent Involvement
There are several ways a parent can participate in their child's education. This
includes helping their child with homework, attending conferences, being present at
special events, and having communication with the child's teacher. According to the

National Education Association (1997) schools use many methods to increase parent
involvement such as using the Internet and World Wide Web to send E-mail messages,
share community information, and encourage parent interaction through message boards.

Telephone voice mail enables parents to leave messages for teachers and receive

information about the school's scheduled events. Private online school networks let
parents know about classroom assignments and activities.
Parents and teachers unite with the common goal of the child's academic success
at parent conferences.

At conferences, information is shared about the child's strengths,

challenges, attitude, motivation, fears, interests, peer relationships, and behavior. Enoch
(

1996) advises that teachers take time to listen to parents about their children because only

parents can provide the insight that is needed to teach the whole
a school

child. With this wisdom,

in Richmond, Virginia doesn't send report cards home until

a parent

- teacher

conference occurs. In some Pennsylvania public schools, parents are paid $250 for every
100 hours they volunteer in the classroom. Rich (1998) agrees that lines

of

coflrmunication must be open. Teachers can do this by informing parents about their
teaching methods, curriculum, policies, and expectations. Notes, phone calls, and an open

invitation to parents to be a part of class can also accomplish this.
According to Gutloff, schools need to have in-service workshops on parent
involvement and multicultural needs (1997). The workshops would educate instructors
6

on the impact of parent participation and the needs of the diverse population they serve.

This would ensure that educators had a more holistic understanding of how ethnicity and
systems effect students. Home visits can be made by teachers to invite parents to events

or discuss student's progress and issues. School administrators need to set a climate
where parents feel comfortable, welcome, and appreciated. Material must be sent home

in the native language of the child's family. Translators can be utilized at school events.
Programs should be set up to educate parents to better assist their child with homework.
Parents should be involved in school decision

making. Collaborations between families,

cofitmunity, and the school are essential. Within the community bonding with cultural
groups is necessary. A community needs and interest assessment can build knowledge
about services needed and wanted by the population. Then networks must be established

with social service agencies to provide the necessary services for families.

Barriers to Parent Involvement
Barriers to parent involvement include no transportation, lack of day care, no
telephone, or language. Insufficiency of family involvement can initiate from multiple
experiences and characteristics such as lack of economic resources, energy, time, or

knowledge. Parents may have a long history of negative experiences with schools.
Therefore, they may not feel comfortable taking part in the system. Parent's available
social and psychological resources, ethnic identity, socialization practices, efficacy

beliefs, assumptions about their role in their child's education, attitude toward school, and
perceptions of their child all contribute to their involvement (Eccles and Harold, 1993).
School and teacher practices can inhibit involvement also. Teachers lack time with the
various tasks they must accomplish throughout the day.
7

Finders and Lewis (1994) examined the role that time and economic restraints,

cultural and linguistic practices, and school experiences had on low-income Anglo and
Latino parents' participation. They found personal school experiences create obstacles to
participation. Parents are not confident in an educational institution when they have
dropped out of school themselves. Lack of education makes it difficult for caregivers to
help their child with their homework. When English is the second language, this
exacerbates the issue. Parents who speak a native language other than English may feel

incompetent in the school setting that does not provide resources and interpreters for
effective corlmunication. When children are asked to translate for their parents, it puts
children in a position of equal status with their caregivers, which deviates from cultural
norm. Many families view their role in their child's education differently. Some feel they
should stay out of it.
The Personal Responsibility and Work Opportunity Act of 1996 ended the Aid to

Families with Dependent Children (AFDC) program and created a new program called
Temporary Assistance for Needy Families (TANF). Since 70Vo of Tuttle School families
are eligible for free/reduced lunch, the new TANF program has and
some

will continue to affect

families. Under the TANF regulations, recipients are limited to 60 months of

assistance. "Llpon completion of the 60-month period, an estimated 4lVo of the current

caseload

will

reach their

limit within eight years" (Duncan, Harris, & Boisjoly, 2000,

p.55). Caregivers who have received TANF' for 24 months are mandated to participate in
work activities. Therefore, when families hit their time limits or lose benefits, families

will replace lost benefits with income from work. This will take caregivers out of the
home and into the workforce. While working, caretakers must adjust to spending more
8

time away from their children. When diverse time constraints of work make it difficult

for caretakers to even spend time with their child, being involved in the youngster's
school becomes a burden.
The lack of childcare that is adequate, affordable, and available can create even
more problems. Parents entering the work force have a new set of stressors such finding
a

job that will cover living expenses and provide health insurance. Duncan (1998) states

that as many as half may have their incomes fall below the poverty line. This means there

could be a rise in the already ZlVo of youngsters under the age of 18 who already living in

poverty. Financial hardships affect each member of the family. The burden can even
lessen the

child's ability to concentrate in school, which will ultimately lower the child's

academic success. Therefore, the welfare to work policy enacted by the TANF program,

which is already stressful and confusing to families, is yet another deterrent to parent
involvement.
Clayton (1999) argues that parent involvement is a one sided partnership with
school staff doing all the work. Clayton says no parents volunteer their time at school

events. In fact, at Clayton's last parent

-

teacher's association meeting they had to

disband because no parents showed up. Clayton questioned the fact that parents
continued to complain about low-test scores (p. 29). He disputed the fact that parents

really want to be involved in their child's education. If parents were really trying to be
involved, they would be part of collaborations at school such as the parent teacher
association. However, Clayton does not take into consideration the pressure caregivers
are under with family obligations, time restraints, and financial burdens.
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Research Regarding Parent Involvement within the Schools
Chavlin and Garza-Lubeck ( 1990) conducted a six - year exploratory study that
included more than 3,000 parents and 4,000 educators that examined the practices and
attitudes of minority parents regarding their involvement in their children's education.

They found there was almost no difference between Anglo and minority parents in their
reported participation in parent involvement activities. More than 95Vo of Hispanic and

black parents agreed or strongly agreed that they should ensure their child does their
homework, get the best education, cooperate with teachers, teachers should give them
ideas to help their child with homework, and get more involved at school. Chavlin and

Garza-Lubeck found 627o of minority parents agreed compare d to 387o of Anglo parents
that teachers should be in charge of getting parents involved in school. 49To of Anglo
parents compare d to 7 SVo of Hispanic parents and '79Vo of black parents that school

districts should make rules for involving parents. Parents were interested in an
assortment of roles regardless of ethnicity.

In a study of 193 Los Angeles area 2nd and

5th grade

children,T;',llman and

Waterman (1998) found that although parent involvement contributes to positive child
outcomes, positive parenting style and parental enthusiasm where better determinants of a

child's success. They found a significant predictor of help with homework from the
mother was the child's

IQ. If the child

had a high IQ, the mother was less involved in

helping with homework. They discovered that better test scores in reading were
associated with a higher level of parent school involvement. However, in contrast to

other research, their research established that "how parents interact with their children is
more important in predicting child academic outcomes than the extent to which they are
t0

involved in school" (p.379). Therefore, they suggest focusing on improved parenting
rather than parent involvement programs may produce more continuing and crucial
effects on children.

A study was conducted by Epstein and Dauber (1991) to compare

171 teachers'

attitudes and practices of parent involvement in five inner-city elementary and three

middle schools in Baltimore. They concluded that teachers have positive and strong
attitudes about parent involvement. Attitudes were more positive and more importance
was placed on parent involvement practices such as conferences from teachers who have

self-contained classrooms than teachers in departmentalized classes.
Schools were evaluated by 16, 151 parents of

l't through

12th grade students on

how well they performed seven distinct practices that immersed them in their child's
education. Vaden-Kiernan and Westat (1996) found,
The average number of parent-reported school practices done 'very well' was
greater for parents in private versus public schools; smaller versus larger schools;
parents with less than a high school education versus parents with a high school

diploma or more; and students in lower grade levels versus those in higher grade
levels (p. l0).
This study shows how efforts to increase parent involvement need to be increased at all
levels, especially in larger public high schools. The efforts will benefit all parties

involved.
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Theoretical Framework
The theoretical frameworks that are supported by the research are the systems

theory and theories of cultural competence. The concept of the family

- school -

corrrmunity collaboration is based on the systems theory. The systems theory provides a
framework for including the entire range of elements that effect all units involved. The
systems theory focuses on transactions between systems. The interrelations between
each unit of the system are important.

A change in one part of the system affects the

whole system. The individual child cannot be educated without considering the family
and community. Chavkin and Brown (1992) stated, "The focus on collaboration and

cooperation within the systems mirrors ethnic minority values rather than the
competitive values of the majority population" (p.162). Key elements in the educational
process are family, community, and school.

All parts must work together in order to

make a success out of the educational process. Community, school, and family all have

ownership and need to take responsibility to ensure educational attainment of students.
Epstein (1995) states there are many benetits to a school, family, and community
partnership such as connecting families to others in the cofirmunity and helping
youngsters succeed, not only in school, but

life.

Pannerships can motivate, direct,

encourage, and invigorate students to be successful. When children feel cared for they
are more

likely to do their best in academics. To ensure children feel loved we must

look at aspects within the family and corrrmunity that affect them.
The theory of cultural competence is displayed within parental involvement.
Schools must consider literacy, language, culture, and socioeconomic components of their

communities. For community collaboration to exist there must be multiethnic respect.
t2

Understanding how cultures have unique ways of interpreting and dealing with stress,
problems, and situations will ensure the family's perspective is addressed. In order to
achieve ethnic competence, individuals can use cultural guides, conduct ethnographic

interviews, and take part in diverse communities. Cultural and ethnic differences must be
acknowledged and celebrated. Within Tuttle Elementary School, which was the inner-

city school that participated in the study, there is a diverse population consisting of people
of African-American, Asian-American, Caucasian, Hispanic, and multiracial ethnicity. In
order to understand their ethnicity and cultures a multicultural perspective must be

utilized. Differences in parent involvement within the cultures must be explored. For
instance, at Tuttle, the language barrier for the Hispanic and the Asian American

population is significant.
Recommendations for Further Research

After exarnining the literature, it is evident that parent involvement in schools has
many benefits for the child. Further in depth research is needed on specific practices and
perspectives of parents and teachers. This research builds on the existing literature and
adds to our understanding of parent, teacher, and principal perspectives of the parent

involvement phenomenon. This research explores the contributing factors to parent
involvement at Tuttle Elementary School.
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METHODOLOGY

Research Question
What are the contributing factors of successful parent involvement within an
inner-city elementary school?
Research Design
The qualitative research method was used in order to create a deeper
understanding of the parent involvement phenomenon and the factors that contribute to it.
The intent was to build a picture of current parent involvement, which may contribute to

theory and practice, and be used for future studies. Qualitative interviews were
conducted with seven inner-city elementary school teachers, one from each grade level.

A questionnaire was used

as a guideline.

A qualitative interview was also conducted with

the principal of the school. Parents of the inner-city elementary school students formed
focus groups. A questionnaire guide lead to enhanced communication.

All interviews

and

focus group discussions were taped on an audiotape.

Definition of Important Conceph, Units of Analysis
The units of analysis, which are people whose characteristics are observed,
described, and explained by researchers were the participants in the study. The

participants included parents of children who currently attend the inner-city elementary
school, teachers who currently work at the school, and the principal of the school. Key
concepts within the research study were parent, elementary school, teacher, principal, and
parent involvement. A parent or guardian is one who cares for the child on an ongoing

basis. Parent involvement is defined as any way a parent is immersed in their child's
14

academic success. Some ways parents can be involved in their child's education include

*helping their child with homework, tattending conferences, *communicating with the

child's teacher, and *being present at special events. A principal is a person who is in
charge of running a school. The elementary school is described as a learning institution

for primary grade levels, which include kindergarten through sixth grade.
Characteristics of the Study Population
Tuttle Elementary School is an inner-city school located in southeast Minneapolis.
There are 401 students currently enrolled from a variety of ethnic backgrounds including

Hispanic/Latino, Caucasian, Native American, Asian American, African-American,

African, and multiethnic. The population consists of 33Vo Caucasian, 31 Vo African American,2S 7o Asian

-

American, 8 7a Hispanic, and 4

7o

Native American. English as

a second language classes are offered to students whose native language is other than

English, most of which speak Vietnamese and Spanish. N{ales account for 54Vo and
females account for 46Vo of the population. 70To of the students receive free/reduced

lunch. All of the students at Tuttle School live in Minneapolis.

3'7Vo

of the students

reside in Northeast, 37To in South,20Vo in Southeast, and 6Vo in North Minneapolis.

As of June 1999, the Tuttle staff consisted of one principal, S2teachers, and 2l
non-licensed staff. The ethnicity was 87Vo Caucasian, SVo Asian American , and

6Vo

African-American. All of the classroom teacher's native language is English, except the
English as A Second Language teacher who speaks Vietnamese. Teaching experience
ranged from

I - 35 years in the field.
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How a Sample Population was Obtained
The researcher obtained a sample population of seven teachers after every teacher

in the school was given written notice about the research project as seen on Appendix B.
The voluntary nature of participation in the study was stated. It was clear that there were

no negative feelings or repercussions to those who choose not to participate. Other
necessary information was shared in the letter such as how the data would be used,

conf,rdentiality and anonymity, and length of interview. A volunteer from each grade

level was asked to submit the consent letter to the researcher's box if they choose to be

interviewed. The principal was asked personally if she would be interviewed after
discussing the details of the research study.

The data source used to choose parent participants was an alphabetical list of the
401 students enrolled at Tuttle School which included the child and parents name,
address, phone number, grade level, and room number. Students and parents that the
researcher currently or ever worked with were omitted from the original list of the entire

student body. Every lOth student's parents were then selected from the new

list. A total of

30 sets of caregivers, which included at least one parent from each classroom, were

chosen. Then a written letter as seen in Appendix A was sent to the 30 sets of parents.
The letter discussed the purpose of research study, confidentiality, voluntary participation,
and risks and benefits of participating in the study. Procedures, dates, times, and

locations of the focus groups were also listed. Free ptzza and childcare were offered to
each participant in the study.

Participants for the focus group discussions were given a choice of three dates and

locations to partake in the study. On Monday, March
l6

27 , a

focus group was held at

Luxton Park Community Center located in Southeast Minneapolis at 6:30 PM. Tuttle
Elementary School was the sight for the second focus group which was held on Tuesday,

March 28, at 7:00 PM. Beltrami Park located in Northeast Minneapolis hosted the final
focus group on Thursday, March 30, at 7:00 PM. The qualitative interviews with the
teachers and the principal were administered in individual classrooms and offices in

March.

Measurement Issues
Measurement Error (Systematic and Random Error)
There are many errors in human inquiry that can occur such as inaccurate

information: mystification, ego involvement in understanding, selective observation, ex
posto facto hypothesizing, overgeneralization, premature closure of an inquiry, illogical
reasoning, and made up information. The evaluator effect can misconstrue findings when
there is bias, incompetence, or changes in the evaluator. However, by the researcher
being credible, trustworthy, truthful, and fair, the evaluator bias is nonexistent.
Systematic error can also occur in the form of social desirability bias. Social

desirability bias could occur if parents, teachers, or the principal say things that make
them look better that are not true. For instance,

if educators proclaim that parent

involvement is really important to them and they are trying everything in their power to
increase

it when they really

are

not.

Parents could specify that they are very involved

with their child's education when they are not. Teachers could give misleading
information about their commitment to increasing parent involvement. By asking
questions about what participants in the study feel and think there could be systematic
error because it is not actually measuring what they do.
t7

Random elrors have no consistent patterns of effects. They make measurements

inconsistent. Random errors can happen in a qualitative interview if the questions are
bulky, boring, or too long. They happen when respondents answer the questions any way
just to get them over with instead of answering with thought. Random error also
happens when respondents don't understand the question and answer

it anyway instead of

asking for an explanation of what the question means.

Reliability and Validity
Reliability entails doing an experiment over and over again using the same object
and technique and getting the same result every

time. If the interviews

and focus groups

were conducted over and over again, results would vary slightly because of variables out

of the researcher's control such as the current employment, frame of mind, and
experiences of the participants. However, reliability does not warrant accuracy.

Validity alludes to the magnitude to which

an empirical measure competently

reflects the real meaning of the concept under deliberation. Face validity means that the
researcher appears to have measured what was attempted to measure. In this instance,

contributing factors of parent involvement would have been measured. Content validity
is the range of meanings in a concept being covered through measurement. The questions
used in the interviews and focus groups included a range of meanings for parent

involvement so the study was valid.
Triangulation will be used to reference check the data obtained by different means

within the qualitative process. It confronts systematic error by using different research
methods to collect data. In this case, perspectives and differing viewpoints of the
teachers, principal, and parents

will

be compared. The researcher analyzed the
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differences and the reasons for those differences. Triangulation was also used when the

findings were reviewed with some participants to make sure they were accurate.

Data Collection Instruments Used
The researcher used the focus group interview guide questions in Appendix D to

collect data from parents. The researcher used the qualitative interview guide in
Appendix E to interview teachers. The qualitative interview guide questions in Appendix
F were used to interview the principal. The qualitative interview guide questions were
pretested on parents of elementary aged children, teachers who

didn't work at Tuttle

School, and a trained principal.

How Data Collection Instrument were Administered
The qualitative teacher interview guide questions were administered face to face

with teachers. The researcher asked the questions and teachers responded. The principal
qualitative interview guide questions were asked face to face also. All of the interviews
were recorded on audiotapes. The question guides were used to enhance cofilmunication.

Both pizza and pop were offered to parents as refreshments.
Data Analysis Procedures Used
After the research was completed, the data collected in the qualitative interviews
and focus groups were compiled and organized by themes, linkages, and patterns that

explain the contributing factors of parent involvement. Negative or deviant cases, where
the data did not fit within the patterns, were analyzed also. Inductive analysis allowed
explanations to be described. Patterns in the data lead to theories that offer an explanation

for the contributing factors to the parent involvement phenomenon.
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Procedures to Protect Human Subjects
There are many methods that the researcher used to ensure that the teachers,
parents, and principal were protected. No clients or their families that the researcher

worked with were used in the study. There were no repercussions for those who chose not
to participate. Subjects signed a consent form before they participated informing them
about voluntary participation, confidentiality, the nature and purpose of the research, and
the length of the interview. The consent form also stated how data

will

be used, direct and

indirect benefits, potential for harm, permission to quote them without using their names,
people to call

if they have questions along with their phone numbers, and ability to drop

out of the study with no explanation. Anonymity, privacy, and confidentiality were

maintained. No names of participants were published. No emotional, legal,
psychological, physical, or sociological harm came to subjects. Subjects were not
deceived; they had knowledge of information hoped to be gained by the study, how their

participation will impact the results, and how the results were utilized.

Additional Methodology Components if the Research were to he Completed Again
There are some elements of the methodology that would have been altered or
supplemented

if

the research were conducted again with the goal of enriching the data.

Parents selected to partake would have been informed about the study on a two-tier level.

The researcher would have first contacted them by telephone to tell them about the

project and personally invite them to participate. Caregivers would be able to express
concerns and ask questions about their involvement during the phone conversation. Then
a

follow-up letter containing the consent form would be sent to the home. Also, another

focus group would be offered at the YMCA in North Minneapolis to make transportation
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less complicated for the Tuttle families that live there. These efforts may have increased

the quantity of participants in the research, which would have yielded more data from a

variety of sources.
Other questions that would have been asked to educators and caregivers are as

follows:

.

Where do you reside?

.

How do you feel about your community? Do you feel safe there?

.

How did you experience schooling as a child from your parents?

t

Were your parents involved in your academic life? How?

t

What are some needs that are not currently being met that the parents, school, and
community could collaborate on which would benefit all involved?

o

How do you as the teacher feel about doing more student and family interventions
beyond the classroom?

These questions would have assisted in gaining knowledge about

if

and how where

people lived affected their worldview. For instance, there may be educators who are not
empathetic to issues faced by families stemming from their environment. Understanding

how educators' and participants' parents were involved in their own education will
encourage looking at

if participation is a generational pattern. By asking if educators

desire to do more family and student interventions, it

will show how willing instructors

are in assisting families in ways they are not typically used

methodology would have enhanced the research.
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to. All of these changes in the

TEACHER FII{DII{GS

Teaching Experience
The teachers who were interviewed had a variety of experiences in public and

private schools. All had been in the public school system for the majority of their careers.

Two teachers had been educators for over 30 years, two had been teaching between 15 20 years, and three taught between 5

-

12 years.

How Teachers Utilize Parent Yolunteers
Parent volunteers were utilized in many capacities encompassing producing
displays, projects, and bulletin boards. They assisted in special activities such as plays.

Volunteers gave one-to-one or group instruction in reading, math, handwriting, or catch
up work. A teacher cofilments, "It depends on the parent a lot; what they want to do, and
how capable they are. I usually try to find what their strong point is and then go on from
there." "I leave it up to them, what are they comfortable with. Anyrhing that a parent
does is helpful," states an educator.

A teacher expresses her appreciation; "it helps me by

helping the kids. It takes a little pressure off me if I know they are competent and able to

work with the students."

Current Activeness of Parents in Specific Classroonm
Parents were involved in a variety of ways.

A teacher commented, "lnvolvement

is not just parents coming to class, a lot of involvement is being supportive at home of
what the child needs to do in terms of reading and doing homework and making sure that
the child can do

it successfully." Educators noted that a good number showed up for

parent involvement day and other special activities such as concerts and performances.
a.l
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According to instructors, a large number of parents showed up, but just one time. Others
announced that a large number took part in Fall conferences. In fact, this year one
classroom had all the parents show up for conferences except one. One instructor had
many parents who came into the classroom for other things. A primary class had all but
three students who regularly turned in their reading log signed by their parents and a few
parents who wrote notes to communicate with the teacher in the child's notebook.

However, many teachers said parents were not very active in coming into school
to volunteer. Active classroom volunteers ranged from zero to three parents in each class.
These caretakers helped out

with tield trips, special projects, and parties. Tutoring

students and sharing their musical talents were other facets. In a lower grade,
class had a parent or a grandparent who came in and read a

book. Only

ll3 of the

one parent

volunteered regularly once a week. One educator had parents from Ethiopia and other
countries come in and talk to her class about their native lands, cultures, and nationalities.
Educators tried various ways to get parents to volunteer. For instance, a teacher

explained, "I had one parent come when we made paper because he dropped his kid off
and

I sort of got him to stay."
Unfortunately, an educator reported a steady decline of parent involvement in the

last 10 years, especially at 5th and 6th grade levels. There are people who never come to
anything. Lack of parent involvement was evident to one educator after she filled out
comments on each student on their report card and was disappointed that only three
student's parents tilled out even one line on the parent section of the card. Another class

still had parents who had not returned their children's emergency cards, field trip
permission slips, or bus rules.
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How Educators Personally Encouraged Parent Involvement
Letters and phone calls were the most prevalent ways teachers encouraged parent

involvement. I-etters at the beginning of the year said that the door was always open and
encouraged caregivers to stop by any time. Newsletters talked about current classroom

activities. Requests asking for volunteers to help out with special lessons, plans, and
outings were sent. Invitations encouraged attendance at school events such as Open
House, the Arts and Academic Fair, and Parent Involvement Day. One teacher put notes

in her students' homework notebooks.
Phone calls informed parents on how their child was doing in the educational

institution. One teacher enabled her students to personalty call their parents to tell them
that their child had done well. When negative situations arose, parents were also

contacted. One educator stated that the perfect thing would be if a parent could be called
three times a week just to say how things are going.

A home visit by the teacher with the social worker was made to a student's home
at the beginning of the year when a teacher predicted that the adolescent might have

extraordinary issues. The teacher reflected on the positive experience,

"if I wouldn't

done that it would have been a horrible start to the year and I don't know
have recovered the relationship with that student. But because

have

if I ever could

I went to his house, met

his father and brother, I knew his family. Therefore, when he was talking about how his

hair was becoming a big Afro, I said it was getting just like your brother's and he said,
'oh yeah, you know mybrother."'That family-school connection that was made richly
enhanced her relationship with the pupil.
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Investment happened on many levels:

o

Educators took advantage of multiple opportunities to communicate with parents.

.

Teachers sent daily notes home with students so that the parents could have an every
day account of how their children were doing.

o

At the end of every week, cofilmunication

sheets were sent home which had

five

academic and social categories on it; parents signed it and sent it back on Monday.

.

Conferences were offered twice, in the Fall and Winter. Alternative conferences were
set up

.

if there was a need for them.

At events or when the parent picked up or dropped off their child, two-way
cofirmunication occurred.

o

Primary grades had caretakers sign a daily reading log that told what their child read
and for what length of time.

How Teachers make Themselves Accessible to Parents

All

teachers reiterated that they felt they were very accessible to parents. Not

having voice mail used to create a problem because educators could not know what the
tone of the conversation was or the urgency of it from a message taken by the secretary.

This situation was recently eliminated through the instillation of phones and voice mail in
each classroom.

Educators were available by telephone and in person. Teachers tried to meet the
parents needs by replying to phone calls and written communication as soon as possible.

A couple of teachers E-mailed parents back and forth to keep them up to date. All
educators made it a point to come early in the morning and stay late. If caretakers wanted

to come in they could just stop by. One educator stated, "I pretty much drop whatever I
25

am doing because I do feel like this is a service profession. We are here to serve the
parents as well as the students, so when they come in with a question or anything I know
that that is very important to them that I take the time. I try to be accessible but it is still
the time factor, that is the hardest." An instructor admitted, "I am sure I could do more."

How parents Accessed Educators
Parents accessed teachers in a variety of ways including stopping in, E-mail,

phoning, leaving voice mail messages, meeting for special conferences, and writing

letters. "Coming to me personally is the best way," stated an instructor. This allows all
parties concerned to converse about strengths and issues of the youngster.

The Importance of Parent Involvement in a Child's Academic Success
The majority of instructors saw parent involvement as the most important
determinant to a child's academic success. An educator commented:
The message that a child gets at home about the importance of what they are

doing at school is critically important. If their kids do things and are not
acknowledged and honored when they go home for what they are doing it takes
away the enthusiasm.

All the studies show that no matter how much reading we

do here you have to read at home in order to be a fluent reader. It is a huge burden

for children to try to catch up if that is not happening at home.
According to teachers, the difference between the students who have the support at home
and those who have none is evident. The students whose parents are there, are just not

learning at school, they are learning at home, also, which gives them

a

jump above the

students that do not have the extra guidance. Students who have had experiences such as

going on trips to different places gain a broader knowledg". The students whose parents
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are involved in their homework and academics do very

well. "I have a couple

students

that I know would be slipping very much if their parents didn't help them every night.

Their spelling marks and reading are good although some of them don't have much

ability," said an educator.
The teachers all agreed that the children who got no help at home definitely had
more problems in school. Educators noted that those students would turn in a smaller

portion of homework or often did the homework incorrectly. "You can't really blame
them, ... there is no one to help them and that is unfortunate," commented an instructor.
However, in rare instances, one teacher explained that a parent's involvement in
their child's education could be detrimental. For example, recently a parent yelled at a
teacher and told her she was doing a lousy

job in front of a pupil. The student then turned

around and also told the instructor that she was doing a lousy

job. That event took away

the authority of the teacher and set a negative tone tor the parent-child-school
relationship.

Another issue perceived by teachers was the assumption by the caregiver that the
educator was in charge of the youngster at school and the parent was just in charge of

what occurred at home. Some parents thought the two systems did not enmesh and
wanted to keep them separate. However, according to the systems theory, the two worlds

of school and home do intermingle and the collaboration between the two is vital for
academic success. What the children learn at school and home is interchangeable
Student motivation is a concern. One secondary instructor stated, "about one-half

of the kids at this age are not motivated enough to do their homework and don't tell their
guardians that they have

it."

She suggested that parents ask questions of their children,
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such as " Do you have homework? Is your homework done? What are you doing in

school?" Caretakers can also ask to see school papers so they get an idea of what grades
to expect. Students are held accountable for their work. With the assistance of their
parents, they are more likely to develop good study habits.

"I do not think it is our job to keep telling kids, that I know your parents care
about you," a teacher commented. It is the parent's role to show their child that they are
devoted to different aspects of the child's

life.

One way of doing that is by being

involved in the child's education.

What Parents can do to be Involved in their Child's Academic Success
Parents can be involved in their

child's academic

success in numerous ways.

Educators feel it is crucial for caretakers to show children the value the education.

If

children think it is importarrt to parents, it will be important to them. Be involved in
school activities. Parents can provide important data to the school such as emergency

information and health concerns. Signing and returning report cards, reading logs, and
field trip slips in

a

prompt manner is beneficial. Taking children places such as the

Planetarium and the Science Museum makes learning an exciting family affair.

Volunteering on school fietd trips enabled parents and their offspring to share in various
learning opportunities
Support at home can include making time for what they need to do at home,
asking about school, talking about their day, and showing interest in what they are

learning. Kids feel proud to share their knowledge. When a parent

takes the time to

review a child's work and recognrue that child's growth, it shows that the parent values
the work the child is doing. Constant encouragement is recommended.
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Having caretakers set guidelines at home about homework completion and time
seems to be considered prudent by educators.

A parent who did not do this with her child

complained to her child's teacher that there was nothing that she could do about her boy
not doing his homework. The instructor advised the guardian that she had the power in
the relationship and should set the tone for that child.

A teacher cofirmented, "When

a

paper comes back I assume that there has been help given and that is how they were

successful. I am always hoping that someone is sitting with them." Parents can read to
kids, read with them, or have them read. The Tuttle Times gives helpful parenting tips
and updates on upcoming activities.

Parent involvement enabled the teachers to know what is expected of them. One
educator agreed, "I have parents who come in a lot and I know exactly what they want so

I cater to them. If there is a parent who is not coming in or communicating with me, I
don't know what they think I should be doing." Therefore, the active parents were the
voices and opinions that were heard and taken under advisement.

Should Parents be more Involved in School Decisions such as Curriculum
Development, Evaluations, and the School Budget?
Teachers had mixed viewpoints about whether or not parents should be more

involved in decisions such as curriculum development, evaluations, and school budgets.
Many teachers believed that parents should be involved in curriculum development to the
extent they are able, but thought that most caretakers did not posses the skills, education,
experience, and expertise to decide what is appropriate. Although, it is important to have
caregivers interest, awareness, and input on decisions. One advantage to parents
assisting in determining curriculum is that they would know what was taught in school
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and could support that at home. However,

within the last couple of years, most teachers

were not even involved in setting the curriculum because the district is pushed to have
every school in the district use the same curriculurn. The goal was to enable children who

switch schools frequently to keep going where they left off at their previous school rather
than having to start over with a new curriculum each time they transfer schools.

Being part of the Leadership Team is one-way parents can have their opinions
heard. The group, which is comprised of parents, teachers, and the principal, approved

curriculum and school policy. "Unfortunately, it is so hard to get parents on that
Iradership Team. We have five parents are on it right now and that is the most we have
had for a long, long time," stated an educator. The input given on the lradership Team
depends on the individual's comfort level and years of experience.

Since the budget was inclusive of money put forth to help their child's needs be
met, instructors agreed that caretakers should be involved. This would enable the parents

to be aware of what programs are being cut and have their opinion heard about where
funds should be allocated. They could advocate for gifted and talented and after-schools
programs and make decisions on what their child is exposed to. Although one educator

worried,
Sometimes parents can cross that line

if they only look through the lenses of their

own child's needs without looking at the good of the whole school. Therefore,
they need to be educated and intelligent when formulating conclusions. For the
parents who are providing that kind of input I would hope that they would have a

lot of information and that it comes from a knowledge base rather than just a gut
feeling.
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There are some parents who only promoted programs that would help their child's needs.

For instance, if a caregiver supports only for funds to be spent on ELL services which
their child needs without thinking of other programs that will be affected.
One educator expressed her belief that teacher evaluations by the parents should
not be based on classroom performances since the parents are not in the classroom. Areas
that caregivers could evaluate the teachers on included parent-teacher communication and
purpose, quantity, quality, and appropriateness of homework assignments. An instructor
commented, "I think teachers should be evaluated by the parent, especially to help
themselves grow and see what they should do more

of." If caretakers did evaluations

educators, they could reveal what they expected of teachers and say

if

on

those requirements

have been met.

What Tuttle School does to Promote Involvement
Tuttle School did a variety of things to encourage parent involvement. Parents
were welcome to join the Parent-Teacher-School-Organization

(TPSO) and the

I-eadership Team. Classrooms informed parents about what they are doing and welcomed
them in at any

time.

Educators tried not to overwhelm caregivers with a large amount of

papers and homework to take home. Teachers were required to keep track of when

parents attend school events. Information given through the Tuttle Times every week

invited parents to upcoming events, gave tips to enhance parenting skills, and was

a

source for community resources.

Special events and programs were also offered at Tuttle sporadically throughout
the year. Open house initiated connections between families and instructors. The Martin

Luther King Day Celebration promoted unity while celebrating diversity. The Vietnamese
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New Year Celebration was held in the community next to the Riverside Apartments
where many families lived who attended Tuttle School. The event offered a full ethnic
dinner to promote multiculturalism and assured parents relaxed and enjoyed the
celebration without worrying about how to

fit dinner in their schedule. Parent

Involvement Day provided caregivers the opportunity to visit their child's classroom,
have a free breakfast and lunch, have a picture taken with their youngster, and enjoy
special performances. Through Art-Stretch, pupils learned and presented new art and

music skills acquired such as Taiko drumming to their families. Band and choir concerts
were performed. The Arts and Academic Fair cased of the many talents and artistic

abilities of students. Various day and evening times for events were offered so parents
could attend.

Barriers to Parent Involvement
There were many barriers to parent participation. Technological advances such as

Caller ID and voice messaging were obstacles. A couple of teachers have stopped calling
guardians from their home residences because they did not want families to have access

to their personal phone numbers. Unfortunately, this limited direct communication
between instructors and caregivers because most adults work during the day and can only
be contacted by teachers at night.

Schools are often intimidating to parents. Some individuals are not comfortable

with teachers because they feel inadequate, insecure, or undereducated. They may not
trust the educational system or individuals within it. Caregivers may be reserved with
what they discuss because they think it is not the teacher's concern. Age differences
between the adults can also make communication uncomfortable. Some parents do not
4/\
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feel comfortable coming to school no matter what the education system has set up. An

instructor stated, "I think it is part of how they were brought up. If they had a bad school
experience, there is a fear of experiencing that again. They might send those negative
messages to their

kids." There is a pattern of parents that succeeded in school coming to

visit, whereas, those who might not have flourished tend to stay away.
The time element is a huge factor. Many parents are employed and it is hard to get

off of work to make the scheduled meeting times. Some parents have different work
hours that may not allow them to even see their children, much less be active in their

education. Parents are extremely busy. A primary instructor stated that, "I have a lot of
parents who want to be active but work and they are always apologizing saying

I wish

that I could be there but I just can't. On the other hand, I have some parents that have
made no contact to say that they have wanted to come at all so

I haven't reached out to

them at all."
Some parents are unable to do more because of the children. For those with

infants or preschoolers at home, daycare becomes an issue. One teacher feels, "If there
would be someone who could watch the youngsters while the parents came to school for
something, more people would come." In fact, "A parent has actually just stopped

volunteering because there is a problem at home with another sibling," reported a teacher.
Although being a part of her child's school life was important to her, the caregiver was
put in a situation where she could not leave her youngster at home; that is a predicament
seen by others also.

For some, there are other natural things that keep parents from participating such
as

illness. Caregivers may feel like they do not need to be involved. That belief can stem
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from the thought that it is the educator's job to care for the child while their offspring is at
school and the parent's job when they are at home.

Transportation is a factor because

if

a person does not have a car,

it is difficult to

get around, much less come to your child's school to volunteer or for a special event. It
takes money to hire a cab or take a bus. With gas prices rising, some may face a choice
between spending the money on gas to go to school or buying groceries. Of course,
groceries are the necessity.

Inaccessibility of some parents is an issue. A frustrated educator stated, "You can

call them and call them and they will do whatever they can to be unavailable and that is

a

barrier that I don't know how to overcome." However, parents who are inaccessible may
have too many other obligations that take precedence over their child's schooling.

A majority of teachers revealed that they would like to do more with parent
involvement, but unfortunately felt the tirne was not there. Even if instructors had time to
make home visits, many educators did not feel comfortable going on them. Some
educators did not consider certain neighborhoods and situations to be safe. This made the

majority of instructors unwilling to call upon the child's home.
Teachers who did not want to put extra time and effort into building collaboration

with parents was a hindrance. For instance, if instructors did not inform parents that there
was a second conference coming up then caregivers would not know to come. An
educator admitted,

"I don't know that everyone feels the way I do about having an open

classroom for parents." Parents can sense when instructors are not welcoming.

Miscommunication can occur between children and their parents. Children may
not be bringing home information such as the Tuttle Times, newsletters, and permission
34

slips. Even if they do, their parents may not be reading
sense

it.

Therefore, they may not have a

of what is going on.
Tuttle students come from North, South, Southeast, and Northeast Minneapolis.

The location is key to accessibility. A teacher commented,

I think you should be registered in the school you can get to. The neighborhood
school concept would work well because all the children in the neighborhood

would attend the same school. It would encourage them to get together as a group
and feel connected to school.

When parents come from numerous locations, it is a lot harder to have the same
enthusiasm about the school. Families may not feel as much pride and ownership of the
school as they would

if it was in their own community.

What Administration does to Support Parent Partnerships

All

teachers agreed that head administrator at Tuttle made numerous attempts to

involve parents in their child's education. For example, the Arts and Academic Fair was
restructured this year so that it is held three different nights so parents don't feel stressed

to get to all their childrens' classrooms in one night and to encourage them to spend more
time with each individual teachers. For conferences, the principal gave verbal praise and
sent E-mails, such as "You did a great

job, get out of here early tomorrow." Recognition

like that makes teachers feel good about spending time with the parents. It also makes
staff want to do it more because they know that the principal understands how hard they
are

working. Art-Stretch, which the administrator really pushed to have, also encouraged

parents to come into school because it is easy to come and watch a play or a musical
performance. The head of the school always put out visible things where the parents
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could see what was going on in the school. She sent out parent surveys out to ask what
improvements they would like to see at Tuttle. The administrator also persuaded some
parents to partake in the lcadership Team and the TPSO.
The principal supported communication with the community through the Tuttle
Times, KBM Radio, and other public relations. She provided resources and opportunities

to facilitate parent events. Parent involvement was always on the agenda at staff
meetings. If there is a part of anything that parents could collaborate, it was constantly
advocated

for. An instructor

stated,

"I would list that

as one of her strengths." This year

she even asked instructors to track how many conferences they had and

followed up with

them to ensure they completed all of the conferences.

Incentives for Teachers to be more Involved with Parents
Most teachers expressed that they did not need monetary, continuing education
credits, or time off incentives to collaborate with parents. Instead, it was stated that

internal positive feelings they acquired where enough. One teacher explained,
The greatest incentive is that when I have contact with a parent I learn more about
the child. I have a better sense of where the child is, what I can do to help them,
more details about what the child's home life is like, and what their interests are.
Contacts with parents assist the educator in obtaining a deeper understanding of the pupil.
One instructor expressed,
each other, the child

"If parents and educators are on the same team and support

will know that and do better." Having partnerships

makes the

educator's job easier because the student is hearing the same message at home as they are

in school. However, a teacher admitted, "If your license or job depended on getting l}OVo
involvement, then I would do whatever I needed to do to get the parents involved."
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THE PRII'{CIPAL'S PERSPECTIVE

How Tuttle School Promotes Parent Involvement
Parent involvement is promoted at Tuttle School in a variety of ways. It is

prominent in the school improvement plan. They have a special Parent Involvement Task
Force which included the principal, a few parents, teachers, school social worker, family

liaison, Title I teacher, and the East Side l*{eighborhood Service, Inc. (E.S.N.S.)
representative which created ideas to enrich partnerships with caregivers. Over the
summer they met and planned the activity dates for special events to encourage parent

involvement. They also discussed ways to increase parent involvement.
Teachers enhanced parent involvement by sending home regular grade
newsletters, report cards, letters, and initiating phone caIls. A uniform homework policy
was established for all grades, which started homework folders that went back and forth

from home to school. Tuttle School is one of the very few schools that rendered a weekly
parent newsletter. Most schools might do one a month or as needed. Special events that
caretakers can come to are held on a regular basis.

Minneapolis School District Guidelines
Teacher contracts established that educators are only required to attend two
evening events a year. Tuttle administration designated Open House and the Arts and

Academic Fair for those nights" Therefore, for evening conferences educators received
one-ha1f day of compensation

time. The day before Thanksgiving break is also

designated as a compensation day to make up for all the other night events.
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The Leadership Team
The kadership Team is a group that consisted of five parents and five educators,

including the principal who made important decisions for the school institution. One of
their major tasks was to develop the school improvement plan after getting input from
numerous people. After the school improvement plan was refined, the team monitored
the committees who had tasks associated with it and ensured that the committees did
what they committed to.

Incentives for Teachers to Promote Parent Participation
Although the administration gave teachers compensation time for evening events,
the intrinsic rewards were highly noted. According to the principal,

"All

teachers know

that research says one of the best indicators of student achievement is parent involvement
so

if you have parents who

are

involved, the students are going to do better. There isn't

a

better incentive than that."

How Parents Feel when Entering Tuttle School
According to feedback received from a survey on Parent Involvement Day, Tuttle
was a warm and friendly place. However, the principal reported still not being satisfied.

Therefore, she was constantly looking for ways to create a more welcoming environment.
The newest item to ensure hospitality is an orientation packet. Although, the ideal
greeting would be to talk to each family individually about their background, former

schooling, and language. Sharing the child's story with the teacher directly would assist

in creating a program that would meet the student's needs.
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Issues Surrounding English Language Learners (ELL)

Tuttle, along with other schools, face barriers when promoting parent involvement

with caregivers that speak languages other than English. It was difficult to find resources
to get materials translated and find educators who were bilingual. Tuttle had the benetit

of having one teacher and

a part

time bilingual educational assistant who speak Spanish

and a teacher and an educational assistant who speak Vietnamese. Unfortunately, these

two languages do not encompass all the languages of Tuttle students and their families.
The district only had some standard forms translated in multiple languages. The
Vietnamese aide translated some things. Translating consumed a lot of financial
resources that were not always available. Another issue noted surrounding

ELL was when

children began to understand English and their parents did not, it created a role reversal.
Some parents felt that they lost their authority in the

family. The child

became the

translator and the one who in'"eracted with the outer world. This created an unbalanced

family system.
Importance of Parent Involvement in a Child's Academic Success
Parents could be actively involved by

*following up with teachers, *making sure

their child was reading at home, *homework was completed,

t classroom rules were

supported, +children made it to school every day on time, +ensured the child is well
rested, and *supported the professionals in the school. There were times when there was a
real breakdown when the adults were split because the child was giving the message that
the school is the bad guy. "'When parents are involved in a negative destructive way, it

really eats into what we are able to do with a child," the administrator commented.
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Community Collaborations
East Side Neighborhood Service, Inc. (E.S.N.S.) is a non-profit social service
agency that had a long-standing partnership with Tuttle School. The principal comments,

"E.S.N.S. has been a wonderful resource for us. Their partnership has made a big
difference because we are able to do things that there just aren't bodies with the talents to
do around here." E.S.N.S. worked collaboratively with Tuttle's school social worker on
truancy intervention and prevention. They also coordinated an after-school homework
group for 100 students, co-facilitate a friendship group, ran peer mediation, and assisted
the school in improving parent involvement.

This year the University of Minnesota track team volunteered in classrooms. U-

CARE is Tuttle's new partnerthat will be volunteering next year. U-CARE will be
wonderful addition to the team.

40

a

PARENT FINDINGS

There were no parents who showed up to the focus group at Luxton Park.
Therefore, the researcher phoned the 30 sets of parents who were mailed invitations to

participate in the study and left messages reminding them about the next two focus

groups. One parent came to the focus group at Tuttle School and four parents and a
sibling attended the focus group held at Beltrami Park. All families had at least two
children who attended Tuttle School. The brother of one student attended because his
parents were so busy. The brother's ethnicity was Vietnamese, one woman was from

Ethiopia, and the other participants were Caucasian.

How often Caretakers Visited Tuttle School

All of the parents visited their child's school between 2 -

6 times a year, except

one who came three times a week. The mother who stopped by the most, frequently

picked her children up after the day ended. She then corrmunicated with the principal
and her youngsters' teachers. Other parents attended special events such as conferences,

the Arts & Academic Fair, band concerts, choir performances, Vietnamese New Year

Celebration, and other nighttime activities.
Obstacles Preventing Parents from Coming to School more often
Employment was the most overwhelming barrier that kept caregivers from
frequenting the educational institution. Economic factors created by employment or lack

of it created restraints. "Some impoverished parents had no conception of what education
was because that wasn't a necessity. Survival was the necessity," stated a parent.

After

completing life's daily tasks, many caregivers found it extremely frustrating to try to deal
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with anything else that they found wasn't a necessity. Other deterrents included health
issues and being a student themselves. Those without transportation encountered

difficulty getting to Tuttle School. Having younger children at home to care for without

a

daycare source and resources to pay for it was a restraint. With the population being so

ethnically diverse, some caregivers may feel uncomfortable. A parent suggested,

*''W'e

have such a diverse population that finding that nice, middle ground is troublesome.

Unfortunately, we may never find it like the children have found

it.

We could probably

learn a lot from them."

In rare instances, being an active parent had created barriers in communication.
For instance, it was sometimes taken for granted that involved caregivers knew exactly
what was going on in their youngster's

life. Nonetheless, this created incidents that

involved youth when a phone call should have been made by the social worker or teacher
instead of the child informing the caretaker.

Parents Engagement in their Child's Education

All parents felt that they were involved in their child's academic 1ife. However,
two of them expressed that they would have liked to increase their participation. A
mother had very high expectations for her girls. She taught her girls' respect for the

institution of learning and supported them at home very much. Another caregiver went to
school when her child was having troubles, attended conferences, and called the teacher

to get information about how her child was doing. The parent made sure her youngster
was ready for the school day by ensuring homework was completed, the backpack was
prepared, and the adolescent wore her glasses. Likewise, the majority of caretakers
helped out with homework or checked

it.

Other ways they participated were to inquire
A-l
+L

what the youth had done that day, looked at papers the child brought home, and found out
what the adolescent was most proud of.

How Teachers made themselves Availahle to Parents
lnstructors were accessible to parents by a variety of means:
t

Sent letters or notes home

a

Initiated and returned phone calls

a

Face to face interactions

a

Conferences

if they

needed something or had a question

Parent Comfort Level as they Entered Tuttle School

All parents agreed that they felt

at ease when they entered Tuttle School.

A

couple stated that Tuttle was a friendly place. However, caregivers were apprehensive at
times when they thought they oveffeacted. For some parents, when the child first entered
the school it was new, intimidating, and it was hard letting the child go. Comfort level
increased when families were fortunate enough to stay with the same school for a long

period of time. However, when family mobility rates in schools were high, a sense of
belonging was easily lost. A parent brought up an interesting question, "What is Tuttle
School's comfort level with me entering it?" This parent realized that educators may be
intimidated or did not always know how to act when family members stopped by school.

Things Tuttle School does to Enhance Parent Participation
Tuttle School did a variety of things to promote a team approach to educating
youth. For example, the TPSO sponsored a 6th grade information meeting about
Northeast Junior High. Families asked questions about the upcoming transition and felt
more knowledgeable after the meeting. Families were invited to all major events
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including choir concerts, art performances, the Vietnamese New Celebration, Parent
lnvolvement Day, and open house. The Tuttle Times and letters informed parents of
upcoming celebrations. Parents enjoyed seeing the work that the youth completed
displayed at the affairs. Teachers were willing to talk to parents and explain how they
taught the students.

Improvements that should be made to make Tuttle Feel more Welcoming
Improvements suggested by parents to enable a more welcoming atmosphere included:
I

Having a sign that says, "'Welcome Parents".

a

Caregivers would like more parent-teacher interactions at a different level, not only
meetings

f

Parents wanted to be more aware of what kids were doing at school.

a

Organized parent groups facilitated by teachers would be an enhancement.

I

The orange colored carpet in the hallways were requested to be taken down.

a

All instructors on bus duty should

a

Advertise in the Tuttle Times when classrooms win or do well.

greet parents.
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DISCUSSION

Based on the qualitative interviews and focus group discussions completed for

this research, several general themes emerged from the data collected. Among them were
ways parents could be involved, the importance of parent participation, what Tuttle
School did to enhance parent involvement, how teachers made themselves accessible to
caretakers, and barriers to involvement.

Ways Parents Contribute to their Child's Academic Success
Parents illustrated numerous ways they were involved in their child's schooling.

The most common way was assisting with homework. Parents ensured that their child
was prepared and attended school everyday. Those acts demonstrate to the youngster that
education was highly valued for their family. By attending conferences, performances,
and special events, caretakers enforced that they were committed to the youngster's

success. When parents read the Tuttle Times and looked at papers brought home from
class, they were informed about future events and knew what the youth was learning in
school. Enthusiasm was created toward education when a caretaker showed interest in the

child's school happenings. Through parent-teacher communication via letters, phone
calls, and face to face meetings, the school-parent partnership was strengthened. The
team approach enabled all parties involved to feel confident and comfortable. The more

information shared about the child created effective ways to meet the student's needs.

What Tuttle does to Promote Parent Involvement
Educators and parents agreed that Tuttle School did a variety of things that
enhanced parent partnerships

:

r5

e

The Tuttle Times highlighted individual classrooms and special affairs.

r

Teachers had open invitations for parents to visit classrooms.

o

Phone calls were made.

o

Report cards were sent home three times a year.

o

I-etters and classroom newsletters were sent.

e

Reading logs and a homework policy had been established.

.

The T.P.S.O. and Iradership Team were always looking for new members.

o

Parents were asked to give feedback.

.

Special activities were held such as Open House, Fun Fest, Parent Involvement Day,

choir performances, band concerts, Vietnamese New Year Celebration, and
conferences.

The Significance of Parent Involvement

All educators agreed that parent participation in a child's schooling was crucial.
They supported the research that said parent involvement correlated with a youth's
academic success. The difference between a youngster who received assistance on their

homework and one who did not was evident.

How Teachers Make Themselves Accessible to Parents
Parents recognized the efforts that teachers were making to be accessible to

mothers and fathers. They came in early, stayed late, made phone calls, met face to face,
had an open invitation to the classroom, conducted conferences, sent letters, and

corresponded by E-mail.
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Barriers to Participation
Perspectives of deterrents to parent involvement were consistent between
educators, parents, and the literature. Employment was the hurdle most noted. Others
restraints included not having enough time in the day, economic difficulties, lack of

transportation, health concerns, and no available day care. Time was a crucial factor for
teachers because many felt they did not have enough time to put towards parent

involvement efforts. Attitude and frustration also came into play. For instance, the
teacher who said she had not reached out to a caretaker because they had not contacted

her. Unfortunately, that parent was probably the one who needed to be reached out to the
most. Without that parent-teacher collaboration, valuable information is lost about the
child that could have benefited the child.
The Role of the Parent-Teacher-Community Collaboration
Educators, parents, and the community all unite u,ith the common goal of

producing healthy, productive, and educated citizens. To obtain this goal, all systems
interact to meet the needs of our youngest citizens, children. Seguino and Butler (1998,

p. 191) found,
Children's level of need and well-being are determined not only by the cost and
availability of material resources but also by psychological factors, such as family
stressors, neighborhood safety, as well as parents' time and social networks that

provide caring labor. The ability of parents to meet these needs depends on the
adequacy of material, caring, and community resources.
Parents provide for their offspring under a variety of circumstances. Circumstances can

include the impact of social networks or lack thereof, the availability of a secure job,
+l

daycare needs, transportation issues, language barriers, financial burdens, dealing with

policies such as the TANF regulations, and family stressors. Community resources, such
as

living in

a safe environment,

quality and security of employment, educational

opportunities, and supportive parenting programs affect families' sense of belonging,
stability, and security. Social networks made up of family and friends provide emotional

support. Caring resources stem from the family's income, resources, and quality of
emotional care. As noted earlier, parents who work outside the home have reduced time
available to spend with their children. Therefore, policies and programs that work to
reduce the amount of family stressors can benefit

families. When families are stable, the

children will have fewer worries and therefore be able to focus their attention on their
academics. When children and families are secure, the community benefits also.

Limitations and Strengths
The findings were limited by the fact that the sample size was only six parents.

With unique famrly systems, values, and issues, it is not known how input from other
caretakers might have effected the findings. This decreased the generalizability of the
focus groups to the entire population of Tuttle School. Also, parent perceptions could
change from year to year depending on factors such as their current situation, what class

their child was in, and age of the child.
Regardless of the size of the research sample, the data provided prudent

information on issues surrounding parent involvement. A strength was that the data
collected provided a holistic viewpoint from the perspectives of educators, parents, and
the principal. The use of open ended questions from a guide enabled respondents to

freely talk about their experiences, knowledge, and needs surrounding the issue.
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Recommendations
The study suggests that Tuttle School has made many efforts to enhance parent
participation for the benefit of the students and their parents. Tuttle should continue their
efforts as well as trying new strategies. A community needs assessment must be
completed examine what is necessary and wanted in the surrounding area. After the
assessment is complete, Tuttle School should collaborate with other resources to try to

meet the needs. Ongoing feedback should be received from Tuttle educators, parents, and

community members via surveys or interviews. The more feedback that is received the
deeper the understanding

will

be on the issues surrounding parent involvement. When

schools find out what works to increase parent involvement, they should share that

knowledge with other schools.

With the instillation of the new phone system, teachers have another avenue to
communicate with caregivers. They can leave daily assignments and general messages on
the voice mail so parents can be informed on what the expectations and assignments are

in the classroom. This would enable parents to call at their leisure. The telephone system
allows caretakers to have easier access to educators.
Joint workshops between social service agencies and educators should occur on a
regular basis, The trainings should revolve around aspects of family life such as

immigration, ethnicity, cultural practices, welfare reform, poverty, and personal safety.
Actual Tuttle School parents could present their individual stories about issues they have
experienced to the staff such as unemployment, homelessness, and being a non-English

speaker. Having personal experiences shared with staff is engaging and puts things on a
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personal perspective rather than just hearing a statistic. This would create more empathy
by teachers for the various circumstances that some Tuttle families are facing.
Schools should offer free workshops for parents, which would be held in

neighboring community centers. Academic trainings could include making home
learning materials, how to assist your child in reading and math, unique ways to make
education exciting, computer activities, graduation standards, and educational internet
sites for

youth. Social service agencies could sponsor conferences for caregivers on how

to effectively deal with behavior issues of children, special education issues, and how to
keep your youngster healthy.
The role of the teacher should be reexamined to be more holistic. Educators could
extend their usual services to performing needed family interventions. These

interventions could be in the form of linking families to community resources by referrals
and doing more home visits. By holding the

joint workshops with social service

agencies,

teachers would be able to have the knowledge to refer families to the appropriate facility.

Parent conferences should be held in varying locations around the community
such as the

YMCA, The Boys and Girls Club, and local park buildings. This would

eliminate the transportation issue and anxiety of walking into the school for some parents.
Teachers would then have the opportunity to experience the environment that their

student's live in.

Implications for Social Work Practice
School social workers are an instrumental part of making parent involvement
transpire. With their knowledge of issues families face, they can assist in creating
deeper understanding for other staff of how these barriers affect
s0

a

families. Social workers

can facilitate meetings between parents and educators so that positive relationships can

develop. Once that happens, educators and parents are both more likely to feel
comfortable reaching out to one another. Ultimately, this will benefit everyone involved.

Further Exploration
Additional in depth research is required to investigate the relationship between
parent involvement and the numerous variables that exist within families, schools, and

society. Variables to be explored should include ethnicity, cultural practices, employment
status, and geographic access to the educational institution, marital status, income level,
age, gender, and

ability. Longitudinal studies with a large number of participants are

needed to increase the understanding of patterns that emerge. Important issues and

questions to be looked at would include where participants lived, how the respondent's
parents were involved when the participants were in school, and the impact that their

caregiver's participation had on them. This knowledge would enable researcher's to
examine

if there is a link between location of residence

and parental involvement. This

would also assist in answering if there are generational implications to parent
participation. Studies are needed to increase the understanding of the links between
individual teachers' practices and school programs in a variety of schools.
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Educators and Parents
rRB #2000-17-1
Appendix A - Parent Consent Letter

Dear Parents/Guardians,

My name is Lisa Zurek. I am a social worker for East Side Neighborhood Service, Inc.
East Side Neighborhood Service, Inc. and Tuttle Elementary School are collaborative

partners. As part of my role at Tuttle Elementary School, I am involved in helping to
maintain and expand parent involvement. I am also a student in Augsburg College's
Master of Social Work Program in Minneapolis,

MN. For my thesis, I am researching

parent involvement within Tuttle Elementary School. East Side Neighborhood Service,

Inc. and Tuttle Elementary School have approved this study.

The purpose of my study is to gain a better understanding of how parents are involved in

their child's education, what barriers they face, their comfort level at Tuttle School, and
what parents think is working and what changes they would like to see to promote parent

involvement. You are invited to participate in a focus group discussion to find out
information about the contributing factors to parent involvement within an inner-city
school.

Confidentiality

All information is confidential. However, the researcher cannot guarantee anonymity

due

to the small sample size, but will make every effort to maintain anonymity. Most of the

information from the focus group will be summarized before putting it in my thesis. The
focus group discussion

will

be tape recorded only to complete the research in the study.

A transcriptionist will be the only other person who has access to the audiotape. The
transcriber will be required to sign a confidentiality agreement to ensure your privacy.

f+

The recordings will be destroyed on approximately September 15,2000, after the thesis is
completed.

Voluntary Participation in the Study
Your participation in the study is completely voluntary. Your current or future
relationship with Tuttle Elementary School, Augsburg College, and East Side
Neighborhood Service, Inc. will not be affected whether you decide to participate or not.

If you decide to participate, you may withdraw at any time with no questions

asked.

Risks of Participating in this Study
By participating in the focus group, you will be asked to talk about private information
regarding your involvement with your child's education and Tuttle Elementary School.

You may be reminded of your experiences with Tuttle Elementary School and how you
feel about them. At the focus group, you don't have to answer any questions that you feel
uncomfortable with. Your decision to not answer any questions won't affect your
participation in the study.

Benefits of Participating in the Study
There are no direct benefits of participating in the study. Participating in the focus group

will give you the opportunity to communicate what you think is Tuttle School is doing
that works effectively to increase parent involvement as well as what you would like to
see change.

Your participation will assist parents, teachers, and community agencies to

identify the hurdles parents/guardians must overcome to be actively involved in their
child's education. The results will be incorporated into plans that will enhance parent
involvement at Tuttle School"

Procedure and Dates, Times, and Locations of Focus Groups
Parents and guardians of students at Tuttle Elementary School

will make up the focus

groups. There will be three focus group sessions offered at various Minneapolis
locations. Each focus group will last approximately one hour. Please assist in this
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research by participating in one of the

following focus groups. Below is a list of

dates,

times, and locations where the focus groups will occur.

27 6:30 PM Luxton k
March 28 7:00 PM Tuttle School

SE #370-4925
t042 - 18th Ave. SE #668-1210
Tuesdav.
Thursday, March 30 7:00 PM Beltrami Park 1111 Summer Street NE #331-1722
Mondav. March

112 Williams Ave.

Contscts and Questions
Thank you for considering your participation in this study. If you have any questions
please feel free to contact me at (6LZ) 627-2271or (612)181-6011 ext. 189; or Rosemary

Link, Ph.D., my thesis advisor at Augsburg College, at (612) 330-L147.

Sincerely,

Lisa Zurek

You will be given a copy of this form for your records.
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Statement of Consent

I have read the above information. I have asked questions and have received answers. I
consent to participate in the study.

Si

Date

Signature of Researcher

Date

I consent to being audiotaped.

Signature

Date

I consent to have my direct quotes from the focus group discussion be used in the thesis.

Signature

Date
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Appendix B

-

Teacher Consent Letter

Dear Teachers,

My name is Lisa Zurek. I am a social worker for East Side Neighborhood Service, Inc.
East Side Neighborhood Service, Inc. and Tuttle Elementary School are collaborative

partners. As part of my role at Tuttle Elementary School, I am involved in helping to
maintain and expand parent involvement. I am also a student in Augsburg College's
Master of Social Work Program in Minneapolis, MN. For my thesis, I am researching
parent involvement within Tuttle Elementary School. East Side Neighborhood Service,

Inc. and Tuttle Elementary School have approved this study.

The purpose of my study is to gain a better understanding of the contributing factors to
successful parent involvement within an inner-city school. Data will be collected on how
parents in your current classroom are involved, what teachers are doing to promote parent

involvement, how you make yourself accessible to parents, barriers to parent
involvement, and how important you feel parent involvement is in a child's academic
success. I

will

also be forming focus groups of Tuttle School parents to find out from a

parent's perspective how they are involved in their child's education, what barriers they
face, their comfort level at Tuttle School, what they think is working, and what they

would like to see change to promote parent involvement. I would like to interview one
teacher from each grade

level. You

are invited to participate in qualitative interview to

find out information about the contributing factors to parent involvement within an innercity school.

Confidentiality

All information is confidential. However,

the researcher cannot guarantee anonymity due

to the small sample size, but will make every effort to maintain anonymity. Most of the

information from the interview will be summartzed before putting it in my thesis. The
qualitative interview will be tape recorded only to complete the research in the study. A
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transcriber will be the only other person who has access to the tapes. The transcriber

will

be required to sign a confidentiality agreement to ensure your privacy. The recordings

will

be destroyed on approximately September 15,2000, after the thesis is completed.

Voluntary Participation in the Study
Your participation in the study is completely voluntary. Your current or future
relationship with Tuttle Elementary School, Augsburg College, and East Side
Neighborhood Service, Inc. will not be affected whether you decide to participate or not.

If you decide to participate, you may withdraw at any time with no questions

asked.

Risks of Participating in this Study
By participating in the qualitative interview, you will be asked to talk about issues
surrounding parent involvement at Tuttle Elementary School. You may be reminded of
your experiences with Tuttle Elementary School parents and how you feel about them.

During the interview, you don't have to answer any questions that you feel uncomfortable

with. Your decision to not answer any questions won't affect your participation in the
study.

Benefits of Participating in the Study
There are no direct benefits of participating in the study. Participating in the focus group

will give you the opportunity to communicate what you think Tuttle School is doing
effectively to increase parent involvement as well as what you would like to see change.
Your participation will assist parents, teachers, and community agencies to identify the
hurdles parents and educators must overcome to actively involve parents in their child's

education. The results will be incorporated into plans that will enhance parent
involvement at Tuttle School.

Procedure, Dates, Times, and Interviews
Teachers who wish to participate may sign this consent form and put

it in my box at

Tuttle Elementary School. The qualitative interview will last approximately 30 minutes.
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It can be scheduled any weekday and time that does not inconvenience you. The
interview can take place wherever you feel most comfortable.

Contacts and Questions
Thank you for considering your participation in this study. If you have any questions
please feel free to contact me at (612) 627-2271 or (612) 781-6011 ext. 189; or Rosemary

Link, Ph.D., my thesis advisor at Augsburg College, at (612)

330-1,1,41

.

Sincerely,

Lisa Zurek

You will be given a copy of this form to keep in your records.
Statement of Consent

I have read the above information. I have asked questions and have received answers. I
consent to participate in the study.

Signature

Date

Signature of Researcher

Date

I consent to being audiotaped.

Date

Signature

I consent to have my direct quotes from the interview to be used in the thesis.

Date

Signature
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Appendix C - Principal Consent Letter
Dear Tuttle Elementary School Principal,

As you know, my name is Lisa Zurek.I am a social worker for E,ast Side Neighborhood
Service, Inc. As part of my role at Tuttle Elementary School, I am involved in helping to

maintain and expand parent involvement. I am also a student in Augsburg College's
Master of Social Work Program in Minneapolis,

MN. For my thesis, I am researching

parent involvement within Tuttle Elementary School. East Side Neighborhood Service,

Inc. and Tuttle Elementary School have approved this study.

The purpose of my study is to gain a better understanding of the contributing factors to
successful parent involvement within an inner-city school. Data will be collected on how
the school promotes parent involvement, how often parent involvement events occur,

what administration does to promote parent involvement, and how important you feel
parent involvement is in a child's academic success. Other procedures in the study done

by the researcher will be forming focus groups of Tuttle School parents to tind out from a
parent's perspective how they are involved in their child's education, what barriers they
face, their comfort level at Tuttle School, what they think is working, and what they

would like to see change to promote parent involvement. A teacher from each grade level

will

be also be interviewed to get their

opinion. You are invited to participate in

qualitative interview to contribute your view on the contributing factors to parent
involvement within an inner-city school.

Confidentiality
A1l information is confidential. However, the researcher cannot guarantee anonymity due

to the small sample size, but will make every effort to maintain anonymity. Most of the

information from the interview will be summarrzed before putting it in my thesis. The
qualitative interview will be tape recorded only to complete the research in the study. A
transcriptionist will be the only other person who has access to the tapes. The
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transcriptionist will be required to sign a confidentiality agreement to ensure your

privacy. The recordings will be destroyed on approximately September 15,2000, after
the thesis is completed.

Voluntary Participation in the Study
Your participation in the study is completely voluntary. Your current or future
relationship with Augsburg College or East Side Neighborhood Service, Inc. will not be
affected whether you decide to participate or not. If you decide to participate, you may

withdraw at any time with no questions asked.

Risks of Participating in this Study

By participating in the qualitative interview, you will be asked to talk about issues
surrounding parent involvement at Tuttle Elementary School. You may be reminded of

your experiences with Tuttle Elementary School parents and how you feel about them.

During the interview, you don't have to answer any questions that you feel uncomfortable

with. Your decision to not answer

any questions won't affect your participation in the

study.

Benefits of Participating in the Study
There are no direct benefits of participating in the study. Participating in the focus group

will give you the opportunity to communicate what you think Tuttle School is doing
effectively to increase parent involvement as well as what you would like to see change.
Your participation will assist parents, teachers, and community agencies to identify the
hurdles parents and educators must overcome to actively involve parents in their child's

education. The results will be incorporated into plans that will enhance parent
involvement at Tuttle School.

Procedure, Dates, Times, and Interviews

If you wish to participate in the study,

please sign this consent form and return

it to my

box at Tuttle Elementary School. The qualitative interview will last approximately 30
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minutes. It can be scheduled any weekday and time that does not inconvenience you.
The interview can take place wherever you feel most comfortable"

Contacts and Questions
Thank you for considering your participation in this study. If you have any questions
please feel free to contact me at (612) 627-2271or (612)781-6011 ext. 189; or Rosemary

Link, Ph.D., my thesis advisor at Augsburg College, at (612) 330-1147.

Sincerely,

Lisa Zwek
You will be given a copy of this form to keep in your records.
Statement of Consent

I have read the above information. I have asked questions and have received answers. I
consent to participate in the study.

Signa

Date

Signature of Researcher

Date

I consent to being audiotaped.

Signature

Date

I consent to my direct quotes from the interview to be used in the thesis.

Signature

Date
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Appendix D - Parent Focus Group Interview Guide Questions

l.

How often do you visit your child's school?

2.

What prevents you from coming into school more often?

J

Do you feel involved in your child's education? Why or why not?

4

What are some specific ways you are involved in your child's education?

5

How do teachers make themselves available to you? Conferences? l,etters home?
Phone calls? E-mail?

6

What is your comfofi level as a parent entering Tuttle School?

7

What things does Tuttle School do to promote parent involvement?

8. What could Tuttle School do to improve the atmosphere of the school to make parents
feel welcome?
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Appendix E - Qualitative Interview Guide Questions for Teachers

1.

How long have you been teacher?

2

How do you use parent volunteers?

J

.,

How active are the parents in your current classroom?

4

What do you personally do to encourage parent involvement?

5

How accessible are you to parents?

6

How do parents access you?

7

How important do you think parent involvement is in a child's academic success?

8

What do you feel parents can do to be involved in their child's academic success?

9

Do you think parents should be more involved in school decisions such as curriculum
development, evaluations, and school budgets?

10. What does Tuttle School do as a whole to encourage parent involvement?
1

1. What are barriers to parent involvement?

12. How does school administration encourage parent involvement?
13. Are there incentives for you

as a teacher to be more
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involved with parents?

Appendix F - Qualitative Interview Questions for the Principal

1.

What does Tuttle School do to promote parent involvement?

2.

How often are parent involvement events done?

3. How do you, the administrator, promote parent involvement?
4.

Are their incentives for teachers to increase parent involvement? If so, what are they?

5. How do you think parents feel about entering Tuttle School?
6.

How important do you think parent involvement is in
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a

child's academic success?

Appendix G - Script for Parent Focus Groups

Welcome. Thank you for coming. My name is Lisa Ztrek. I am the researcher
who contacted you by way of letter. I appreciate you all showing up tonight. I would like
to begin by explaining the purpose of the study and the confidentiality of your
participation.
The purpose of the study is to gather information about what encourages and
discourages parent involvement within the inner-city elementary school that your child

currently attends. Specifically, we will be using questions from an interview guide to
generate discussion about the ways you are involved in your child's education, barriers to

involvement, what you feel the school is currently doing that promotes involvement, and
changes you would like to see the school make to increase parent involvement. The data

or information gathered from this discussion will be surlmarrzed and put into a thesis
form. Data will create a deeper understanding of the parent involvement phenomenon and
the factors that contribute to

it. It will provide

support for implementing change in policy

and programming to encourage successful parent involvement at Tuttle School.

I would like to make it clear that participating in this focus group is completely
voluntary. Your relationship with Tuttle School, East Side Neighborhood Service, Inc, or
Augsburg College will not be effected by your decision whether to participate or not.
You can withdraw from the discussion or not answer a question at any time. No names or

identifying information about you will be used in the study or the study results. This
discussion will be recorded on an audiotape. The audiotape will be trancribed by a
person who has no relationship to Tuttle School. The audiotape and trancription will be
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kept in a locked cabinet which no one but the researcher has access. The tapes and

transcriptions will be destroyed when the thesis is completed, which will be on
approximately September 15, 2000. Do you have any questions? Is there anything that
you do not understand?

If at any time you have a question, feel free to ask it.
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Appendix H - Script for Teacher Interviews

Welcome. Thank you for coming. My name is Lisa Zurek. I am the researcher
who contacted you by way of letter. I appreciate you taking the time to meet with me. I

would like to begin by explaining the purpose of the study and the confidentiality of your
partrcrpatron.
The purpose of the study is to gather information about what encourages and
discourages parent involvement within the inner-city elementary school that your child

currently attends. Specifically, I will be using questions from an interview guide to find
out ways you use parent volunteers, how you personally promote parent involvement,
barriers to involvement, what you feel the school is currently doing that promotes

involvement, and how important you feel parent involvement is in a child's academic
success. The data or information gathered from this discussion will be surlmarized and

put into a thesis. Data will create a deeper understanding of the parent involvement
phenomenon and the factors that contribute to

it. It will

provide support for

implementing change in policy and programming to encourage successful parent
involvement at Tuttle School.

I would like to make it clear that participating in this focus group is completely

voluntary. Your relationship with Tuttle School, East Side Neighborhood Service, Inc, or
Augsburg College will not be effected by your decision whether to participate or not.
You can withdraw from the discussion or not answer a question at any time. No names or

identifying information about you will be used in the study or the study results. This
discussion

will

be recorded on an audiotape.

A person who has no relationship to Tuttle
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School will transcribe the audiotape. The audiotape and transcription will be kept in a

locked cabinet which no one but the researcher has access. The tapes and transcriptions

will

be destroyed when the thesis is completed, which

will

be on approximately

September 15,2000. Do you have any questions? Is there anything that you do not

understand? If at any time you have a question, feel free to ask it.
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Appendix

I - Script for Principal Interview

Welcome. Thank you for coming. I appreciate you taking the time to meet with

me. I would like to begin by explaining the purpose of the study and the confidentiality
of your participation.
The purpose of the study is to gather information about what encourages and
discourages parent involvement within the inner-city elementary school that your child

currently attends. Specifically, I will be using questions from an interview guide to find
out what Tuttle School does to promote parent involvement, how often parent
involvement events occur, and how important you feel parent involvement is in achild's
academic success. The data or information gathered from this discussion will be
summartzed and put into a thesis. Data

will

create a deeper understanding of the parent

involvement phenomenon and the factors that contribute to

it.

It will provide support for

implementing change in policy and programming to encourage successful parent
involvement at Tuttle School.

I would like to make it clear that participating in this interview is completely
voluntary. Your relationship with East Side Neighborhood Service, Inc, or Augsburg
College will not be affected by your decision whether to participate or not. You can

withdraw from the discussion or not answer a question at any time. Since you are the only
principal, confldentiality can't be assured, but steps will be taken to ensure autonomy.
This discussion will be recorded on an audiotape. A person who has no relationship to

Tuttle School will transcribe the audiotape. The audiotape and transcription will be kept
in a locked cabinet which no one but the researcher has access. The tape and
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transcription will be destroyed when the thesis is completed, which will be on
approximately September 15, 2000. Do you have any questions? Is there anlthing that
you do not understand?

If at any time you have a question, feel free to ask it.
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Appendix J - Transcriptionist Confidentiality Agreement

I understand that that research study contains confidential and sensitive
information about study participants. The information is shared with me confidentially
for the purpose of being transcribed. By signing this form I am agreeing not to reveal
names, identifying information, or content from the audiotapes I have transcribed.

Transcriptionist' s name

Transcriptionist's signature and date
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